
Geste el Voix N° 11 Avril-Mai-Juiii 2011 ISSN 1840 -  572X

:? v;..„

y  A "  ••••• .  —. . r-~
' V..: \ Vb V . ' ■■

'£
.. .. ... . •-.. 

. . . . . . . . . .  . . . . . . .

1

: :V» - ■
• ; . r

■•V / w---.,

‘

. . . . . .

GESTE ET VOIX

Revue Seientifique

N° 11 ISSN 1840- 572X

Groupe d’Etude Geste el Voix 
(GEVOIX -  BENIN)

S-JJK T 'J

UNIVERSITE D’ABOMEY-CALAVIUNIV
ERSIT

Y O
F IB

ADAN L
IB

RARY



Geste et Voix N° 11 Avril-Mai-Juin 2011 ISSN 1840 — 572X

DIRECTEURS DE PUBLICATION
Professeur Celestin Y. Y. HOUNKPE 

Profcsseur Augustin A1NAMON

REDACTEUR EN CHEF
Ambroise C. MEDEGAN (Benin)

COMITE SCIENTIFIQUE
Hclgard KREMIN (France), Pcre Jacob AGOSSOU (Benin), 

Jean Veronis (France), Noel DOSSOU-YOVO (Benin), 
Cdlestin Y. Y. HOUNKPE, Kofi ANY1DOHO (Ghana), 

Claude CHEVR1E-MULLER (France), David O. FAKEYE (Nigeria) 
Karim DRAMANE (B£nin), Komlan M. NUBUKPO (Togo) 

Flavien GBETO (Benin), Gilbert AVODE (Benin), 
Ambroise C. MEDEGAN (Benin).

COMITE DE REDACTION
Mahougnon KAKPO (Benin), Estelle CAMPION (France), 

Frederic SABIO (France), Eleonore YAYI (Benin), 
Stanislas PEWISSI (Togo), Augustin AINAMON (Benin), 

Ambroise C. MEDEGAN (Benin).

Abonnemcnt, reglemenl et commande au numcro 
Subscription, payment and separate issues 

A adresser a /  to be sent to

Administration
Le coordonnateur 03 BP 755 Cotonou B6nin 
Tel 00 229 96 00 12 52 , 00 229 95 49 05 75 

E-mail: gevoixbenin@hotmail.com

Particuliers /  Individuals Institutions / Institutions
5 000F CFA l o 000F CFA

lous droits de reproduction, de traduction et d ’adaptation riservis 
pour tous pays.
DL du 30 /0 6 /2011 Deiixi&me trime&tre Bibliotheque Nationals 

ISSN 1340 -5 7 2X

U

UNIV
ERSIT

Y O
F IB

ADAN L
IB

RARY

mailto:gevoixbenin@hotmail.com


Geste et Voix N° 11 Avril-Mai-Juin 2011 ISSN 1840 -  572X

Soinmairc

-AVIS AUX AUTEURS v
-NOTICE TO CONTRIBUTORS vi
-EDITORIAL vii

• LINfiUISTIOUE 0

- llouinassy, Roger. I
University d’Abomey-Calavi
Benin
Language Contact and Loanwords : how do French Nasal Vowels 
Adapt to English Phonology?

- Koussouhon, Leonard 15
University d’Abomcy-Calavi
Benin
Systemic Functional Linguistics : accounting for Literature in English 
as a Foreign Language (EFL) contexts.

- Souieymane, Alani 36
Univcrsite d’lbadan
Nigeria
The Place of Phonetics in Teaching and Learning an FFL : a Case Study 
of French in Nigerian Secondary Schools.

• UTTERATURE ET CIVILISATION 64

- Datondji, Innocent 65
University d’Abomey-Calavi
Benin
Chxislianity and its Related Problems, as Depicted in some African Novels: 
the Cases o f The Only Son and Obi.

- Dossou-Yovo, NoCl 90
University d’Abomey-Calavi
Benin
Revisiting George Orwell as a Political and Social Satirist.

-Aiydygan, Ambroise 110
University d’Abomey-Calavi
Benin
Paul Ilazoumd’s Doguicimi: a Study of an Early Francophone 
Writer’s Feminine Ideal.

iii

UNIV
ERSIT

Y O
F IB

ADAN L
IB

RARY



Geste et Voix N° 11 Avril-Mai-Juin 2011 ISSN 1840 -  572X

- Midiohouan, Guy Ossito 136
Universite d’Abomey-Calavi
Benin
Les I’ondements Litteraires de la Reception d’Aime Cesaire au Benin.

- Pewissi, A. Stanislas 152
Universite tie Lom6
Togo
Literature Nationale et Preoccupations Locales : le Dilemme des 
Romanciers Togolais.

.  SOCIOLOGIE ET HISTOIRE 176

- Achode, Codjo 177
Universite d’Abonicy-Calavi
Benin
L’Election de Barack Obama ou l’Exception D6mocratique Americaine.

- Amouzouvi, Hyppolite Dodji 198
Universite d’Abomey-Calavi
Benin
Emancipation de la Femme : Impact des Realites Endogenes.

- Belianzin, Yolande 217
University d’Abomey-Calavi
Benin
L’abolition de la Traite Esclavagiste aux Antilles au XIX6me Sitele : 
Quelques Faits et Consequences.

• DIDACTIQUE DES LANGUES 265

- Boko, C. Gabriel 266
Universite d’Abomey-Calavi
Benin
Ecole et Orientations Nouvelles ou Comment Adoucir la Violence .

- Fakeye, David O. 278
University oflbadan
Nigeria
l'lie Inlluencc of Language Contact on Speech Patterns of Learners’ 
or English as a Second Language in Abeokuta South

-NOUVELLES 288

«'* »* »* »* »* »* »* »

IV

UNIV
ERSIT

Y O
F IB

ADAN L
IB

RARY



Geste ct Voix N° 11 Avril-Mai-Juin 2011 ISSN 1840 -  572X

EDITORIAL

L’aventure continue et l’on peut dire sans risque de se tromper que 
le defi est releve et que le pari est en passe d ’etre gagne. La revue 
scientifique Geste et Voix est entree dans sa phase de maturitc et 
s’est rcstructurtje en groupes thematiques et en rubriques precises 
en attendant d’autres innovations comme sa mise en ligne aux cotes 
de la version en papier. S’inscrivant dans cette nouvelle 
dynainique, la presente livraison comporte quatre grandes 
rubriques. Dans la rubrique ‘’Linguistique” , trois contribuleurs 
nous offrent le fruit de leur investigation respective sur 1’analyse 
phonologique des voyellcs nasalisecs et leur adaptation pour 
l’enseignement de P Anglais, la place de la phondtique dans 
l’enseignement / apprentissage du Franyais, langue etrangere dans 
les ecoles secondaires nigerianes. Toujours dans cette rubrique, un 
chcrcheur se propose de prendre la mesure de ce qu’il est convenu 
d’appeler ’’Literary Linguistics” , une approche des textes 
littcraircs qui s’appuie sur les resultats des differentes branches ct 
ecoles qui s’interessent a ce champ d’investigation specifique.
La section ‘’Litteralure et civilisation” nous ofFre cinq articles 
portant sur les fondements litteraires de la reception d ’Aime 
Cesaire au Benin, la relecture politique et sociale de George 
O rwell; les feminismes dans la litterature africaine ; 1’ideal feminin 
de Paul Hazoume dans son roman historique Dognicimi et les 
problcmes que pose le christianisme en Afrique y sont aussi 
apprehendes a travers deux romans.
Les specialistes de didactique nous proposent dans la section qui 
leur est reservee unc reflexion sur le phenomene de la violence a 
l’ecole et ses rapports avec le processus de’ instauration de la 
democratic sur notre continent et sur Pinflucnce du contact des 
langues sur les modeles de discours des apprenants de 1’Anglais, 
langue seconde.
Dam la section consacree a ‘’Histoire et Sociologie”  une 
contribution revient sur l’election de Barack Obama a la tete de 
l’cxecutif amcricain ct y prend appui pour initier une reflexion sur 
1’exception americaine.
Les realites endogenes ont fait l’objet de recherches qui 
s’inscrivent dan s le cadre des reflexions sur l'emancipation de la 
femme africaine dans nos aires civilisationnelles.
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Une contribution nous invite a revisiter 1’histoire de l’abolition de 
la traite esclavagiste dans les Antilles et retablit la difference entre 
l’abolition de la traite esclavagiste et cclle de l’esclavage lui-meme. 
Comme vous pouvez le constater, les centres d ’interet de nos 
recherches sont varies et chacun devrait y trouver son compte.
Mcrci a tous ceux qui soutiennent notre revue. Bonne lecture a 
tous.

Professeur Ambroise M6degan 
Retl acteu r-en-chef
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l  hc Place of Phonetics in Teaching and Learning an FFL : 

a Case Study of French in Nigerian Secondary Schools

Alani SOULEYMANE 
Department of European Studies 

University o f Ibadan 
alansoula@yahoo.com

ABSTRACT
It has been observed that most of the Nigerian French teachers qualified to teach 
in (he Junior Secondary Schools are not linguistically competent enough. Those 
with a Francophone background who speak fluently are alleged to lack teaching 
skills. Within the framework of a communicative method which gives credence 
lo more oral communication at the beginners’ stage, it is expected that French 
teachers at the JSS level will do a lot of oral practice with their pupils. As oral 
practice requires good pronunciation, ascertaining the phonetic competence of 
the teachers and improving on it will be important. The workshops organized by 
the Centre for French Teaching and Documentation of Oyo State for French 
Teachers o f JSS level in Oyo and Kogi States are under scrutiny. Questionnaires, 
tests and a reading passage were used to evaluate the selected teachers’ 
theoretical and practical knowledge and the methodology of phonetic correction 
in class. Results show the teachers’ weaknesses in all areas of phonetic 
knowledge and practice in the classroom. This article presents the facts 
concerning the teachers’ level in phonetics and reading and proffers some ways 
forward in the usage of phonetics in class and the requirements to incorporate it 
in the general curriculum of French as a foreign language in Nigeria at the 
beginners’ level.
Keywords: Phonetics, teaching/leaming, FFL, secondary school, linguistic 
competence, oral communication, beginner’s level.

RESUME
C’est un fait aujourd’hui que la phonctique occupe une place importante dans la 
communication quand il s’agit dc l’enscignement d’une langue. Quelle est la 
situation des enseignants de francais langue etrangere au Nigeria ? On note 
inalheureusernent d’une part que ceux qui ont la maitrise du francais n’ont pas 
les competences pedagogiques requises et que d’autre part il y a ceux qui ne 
mahrisent pas la langue ffan?aise. Cet article utilise Tapproche par 
communication et s’inspire des travaux des deux seminaires organises 
recemment par le centre de francais et de documentation de i’Etat d’Oyo. La 
methodologie a consiste en un questionnaire pour ^valuer les connaissances 
theoriques et pratiques d’une population d’enseignants, un test de competence 
verbale et de lecture. Nous avons obtenu des resultats significatifs et fait 
quelques recommandations dans le sens de l’introduction d’un module de
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phonctique corrective dans le curriculum des enseignants de frangais (FLE) 
intervenant au niveau debutant dans les colleges du Nigeria.
Resume: Phonetique, cnseignement/apprentissage, FLE, college, competence 
linguistique, communication orale, niveau debutant.

Introduction
Learning a foreign language like French involves both written and 

oral competences. The written skill sometimes veils some aspects 
of the oral, like pause and intonation. The analysis and description 

of the oral aspect of language leads to the field of phonetics. 

Guimbretiere (1994: 5) says that: « la phonctique s’incame dans la 

prononciation. Elle ne eouvre pas a elle seule Torah mais elle esl 

unc discipline fondamentale.» (Phonetics is embedded in 

pronunciation. It does not cover alone the oral aspect of the 

language, but serves as a fundamental subject)

Acquiring a good pronunciation is an aspiration, but also an 

anxiety for both the teachers and the learners of a foreign language. 

However, the textbooks used in class hardly proffer phonetic 

activities for the class, in spite of the fact that phonetics or a good 

pronunciation may be as important as vocabulary and grammar in 

the study of a language. Guimbretiere (1994), taking insights from 

Leon, defines phonetics as the study of the substance of expression. 

Besides phonology, also called functional phonetics or phonemic 

studies, the way the distinctive function of phonemes is established 

in the structure o f the language. Then, prosody organizes the voiced 

substance by adding such items as duration, intensity and height. 

Therefore, tlie articulatory or phonemic aspect (also named 

segmental) combines with the prosodic elements (called
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suprasegmental) to form the substance o f the oral language, which 

is to be taught and learnt.

For the teacher to be able to detect a phonetic issue, s/he is 

expected to have a complete knowledge o f the French system or a 

minimum skill to tackle any pronunciation problem, in particular, 

and oral issue in general. Any course, treaty, textbook, workshop 

and phonetic practice will strive towards an improvement and a 

mastery o f oral expression and comprehension. Discussing 

phonetics at a workshop for teachers empowers them with a 

methodology of teaching elements of pronunciation that are needed 

in a teaching and learning environment.

Importance of Phonetics

Phonetic practice has always occupied a relative importance 

in the study o f second and foreign languages. Nowadays, it is 

seldom mentioned in the communicative approach, the goal o f 

which is to make meaningful, rather than acceptable, statements in 

communication. Against the backdrop of this seeming negligence 

o f  phonetics in the teaching o f  French as a second foreign 

language, research efforts, as corroborated by Janine Courtillon 

(2003: 66), reveal that phonetics elements contribute to

communication through oral production, aural comprehension and 

reading. Getting insights from Lambert’s findings in various 

publications o f the American Journal o f  Psychology, Courtillon 

proves the importance o f phonetics in the following statement:

Geste el VoLx N° 11 /  .luin 2011/ ISSN 1840 -  572X
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Ce qui s 'acquiert en premier lorsqu ’on se trouve 
en situation d ’apprentissage dans le pays ou la 
langue est parlee, c ’est le lexique et la 
phonelique, etroitement associes, puisqu’on ne 
peui se jaire comprendre sans une pronunciation 
plus ou moins correcte.

What you acquire first in a learning environment 

in the country where the language is spoken is 

lexicon and phonetics, closely linked, as you 

cannot communicate properly without a more or 

less correct pronunciation.

The various considerations given to phonetics as a scientific 

field vary in history according to teaching methodologies. For 

instance, the traditional method gave priority to the grammatical 

and semantic contents. Its approach to pronunciation was merely 

for instant corrections. The audio-oral method promoted the 

language laboratory' and the participation of native speakers. Like 

the traditional method, it was highly normative, as it referred to 

historical, descriptive and combinatory phonetics.

The audio-visual method or Structuro-Globale Audio- 

Visuelle (SGAV) in French brought to the fore the study o f 

prosodic phenomena and suprasegmentals (intonation, rhythm and 

accentuation). Here, the concept o f ‘verbo-tonal’ system highlights 

speech as a complex phenomenon that transcends the mere study o f 

sounds.

The communicative approach affirms that speech involves 

not only articulatory and perceptive capacities, but also cognitive, 

affective, expressive and behavioural aspects. Priority goes to the
39
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statement, beyond the mere sentence. A phonetic approach o f oral 

production can only help to resolve difficulties based on the 

auditory perception o f phonemes and help to strategise for oral 

comprehension, taking into account both the production and 

reception o f speech.

Phonetics was, however, given the highest prominence 

within the audio-oral and audio-visual periods. Champagne-Muzar 

and Bourdages (1993) argue that the importance o f phonetics at all 

time can never be overemphasized. They tried to prove how crucial 

and why special phonetic sessions should be carried out on the 

learners. They quote Galazzi-Matasci and Pedoya (1983 : 39), who 

avers, that merely exposing the students to the natural environment 

o f the language is not enough, referring to the investigation made 

by Champagne (1980) with adult learners and their teachers. The 

studies o f Champagne, Schneiderman and Bourdages (1993) reveal 

dial the mere exposure to phonetic facts cannot ensure the 

development o f  phonetic abilities. Neufeld (1980) asserts that, 

without phonetics training, students can find it difficult to decipher 

a message by someone whose accent is not familiar to them.

Champagne-Muzar and Bourdages (1993) support the 

reintegration o f  a  systematic phonetic practice. They strongly 

believe that:

Geste ct Voix N° 11 / Jilin 2011 / ISSN 1840 -  S72X
Souleymane, The Place o f Phonetics...

Les recherches, quoique peu nombreuses, 
revelent que les fails phonetiques contribuent non 
settlement a la communication mats jouenl aussi 
un role important dans les habilites langagieres 
suivantes: l ’expression orale, la comprehension 
auditive et la lecture, (p.33)
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They claim that phonetics elements contribute not 
only to communication but also play an important 
role in the following language abilities: oral 
expression, aural comprehension and reading.

They claim that the mastery o f articulatory and prosodic elements 

is crucial in a real communication situation. Other researchers, such 

as Abbot (1986) and Nickel (1985) signal respectively that an 

accumulation o f phonetic errors that bruise the understanding of the 

statement and a mastery o f intonation can cover for lexical and 

grammatical lapses. Whatever the case, the communicative method 

defines the importance o f spoken language with Puren’s (1998:46) 

confirmation that pronunciation will become a priority in the 

teaching of French: “La pronunciation deviendra unc priorite dans 

la mesure oti il est ddsormais indispensable d’enseigner la langue 

parlee.”

Assessment of Phonetic Competence

Two workshops serve as the basis for the analysis for the 

assessment of Junior Secondary School teachers’ skills in French 

phonetics. They were held at the premises o f the Centre for French 

Texts and Documentation (CFTD) premises between the 20th and 

24th o f October 2008 for the teachers from Oyo State (South-West) 

and from the 20th to the 24th o f April 2009 for the teachers from 

Kogi State (in the Middle Belt region of Nigeria).

The first questionnaire (see Appendix 1) was meant to 

collect biodata on the participants. Twenty-seven (27) teachers 

from Oyo State responded, while twelve (12) from Kogi responded. 

50% of the Kogi teachers were NCE holders and all o f them were
41
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taking JSS1; 67% o f the teachers from Oyo were handling the same 

level. This means that the majority o f the respondents intervened at 

the very beginning of the learning process of the pupils, at a period 

where the basis o f their pronunciation is laid down. The vast 

majority o f the teachers came from state-owned schools (67% for 

Kogi and 100% for Oyo). The workshop was that time directed at 

non-pilot schools, that is, schools that had never benefitted from the 

Franco-Nigerian cooperation in French language: 75% in Kogi and 

67% in Oyo. More than half o f the teachers never participated in a 

CFTD organized workshop. Most of them did not use multimedia 

equipment in school, but when they did, they usually made use of 

radio-cassette players: 33% in Kogi and 44% in Oyo.

The second instrument used (see Appendix 2) was another 

questionnaire meant to test the teachers’ competence in phonetics. 

The questionnaire has three sections. The first, titled ‘Theorie 

plionetique’, aims at assessing the teachers’ theoretical knowledge 

about French phonetics. The second is about teachers’ methods of 

treating phonetics in class. The last section evaluates the reading 

skills o f the teachers involved.

According to the results o f the test, the general average 

percentage is 30, with Oyo scoring 26 and Kogi 38%. The poorest 

average mark results from their reading, which is very alarming. 

Students learn to pronounce from their teachers’ performance in 

pronunciation -  in either speaking or reading -  rather than in the 

amount of competence they possess in theoretical knowledge and 

methodology o f handling phonetic issues in class.

Geste el Voix N° 11 / Juin 2011 / ISSN 1840 -  572X
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s

In Section A, on Phonetic theory, the worst performance of 

Oyo teachers occurred in Question 6 where none of them knew at 

which level to locate the difference in the pronunciation of 

‘jalouse’ and ‘djalouse’, transcribed as /^aluz/ and /djaluz/. 

However, 81% of them were aware of the fact -  from their answers 

to Question 1 -  that learning phonetics does not consist in striving 

to acquire a French accent. Unfortunately, 86% of Kogi teachers 

believed in the contrary. 93% of all the selected teachers knew that 

the French and English languages do not have the same phonetic 

system. Overall most of them (85%) could not handle the 

difference between /3aluz/ and /dsaluz/; but 60% of them were 

aware that learning French is not to speak exactly like the French 

person — in accent.

In section B, most teachers from Oyo (77%) believed that 

there is no need to dedicate a special class for phonetic correction. 

Reverse is the case in Kogi, where 71% wished that a class be set 

aside for phonetic correction. Actually, the Oyo State’s teachers 

responded to the test at the very beginning o f the class, while those 

from Kogi State had a reading practice with correction and 

commentary before receiving the test and the questionnaire. The 

latter realized the importance of phonetics in the teaching and 

learning o f French as a foreign language. This would also be the 

case of the Oyo State participants. While the selected Oyo teachers 

were divided on the issue of when to correct a pronunciation 

mistake -  correcting immediately or at the end of the statement -  

the Kogi teachers (57%) wanted the teacher to make her/his 

remarks at the end of the statement made by the learner. Almost

GestcetVoix N° II / .luin 2011 / ISSN 1840-572X
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half o f all the teachers chose to take into consideration the language 

profile o f  the students ahead o f  the lessons. On the average, they 

wanted special classes to correct phonetic errors produced by the 

learners.

In Section C, meant to assess teachers’ reading practice, 

most o f the teachers from both states could not distinguish the 

number o f phonemes involved in the pronunciation o f ‘mon am i’, 

with the ‘liaison ’ (93%) or without it (75%). Not all the teachers 

could pronounce ‘mon am i’ correctly (43% failed). 55% were not 

aware that a question has a rising tone. They did not understand the 

notion o f  ‘intonation’ in French; 50% did not master die elision o f 

die mule ‘c ’ in ‘je  ne sais’. The majority (65%) did not understand 

the rhythmic group (‘groupc rythmique’) in French; 58% could not 

get exaedy the number o f  ‘liaison’ existing in ‘vous avez un am i’ 

and 93% were confused about the notions o f  ‘enchainement’ eidier 

‘vocalique’ or ‘consonantique’.

In summary, the average score was 30%, detailed as 

follows: Section A  -  32.2%, Section B -  32.5% and Section C -  

26.4%. Their reading practice was die poorest. However, in order 

to make a final conclusion on their reading, another test was 

conducted.

A passage was given to the participants to read. This was to 

enable the trainer assess the reading skills o f  the teachers and 

determine die areas o f concentration. In reading practice (see 

Appendix 3), some reading anomalies were noticed among some 

teachers from both States. For instance, they made a ‘liaison’ 

between ‘e t_ il\ whereas there should be none. However, this
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shows that they had a faint idea o f the functioning of the ‘liaison’. 

The word ‘nom ’ was pronounced /nOm/ instead of/no/. Number 25 

was read as /vasak/. ‘Comment il est’ was read as ‘Comment est- 

il’. The word ‘personnage’ was read with the stress put on the first 

syllable ‘per’ /peR/ instead o f the last one 'nage’ /na3/. It was done 

using the British English accentuation o f syllable.

Tips for Correcting Mistakes

One pertinent question to start with is: should all phonetics 

mistakes or problems occurring in a class be corrected or 

addressed? ‘Problem’ here is defined as anything that impedes the 

comprehension or causes a misunderstanding. Researchers, like 

Hendrickson (1979), proposed that the mistakes to correct should 

be those that affect the comprehension o f a message, those that are 

frequent and that may cause negative reactions from the native 

speakers. Adapting Hendrickson’s hierarchy for the correction o f 

mistakes to phonetics, the teacher anchors the choice o f mistakes to 

the competence level o f  the learner. Since beginners are 

encouraged to carry out basic communication, mistakes that can 

distort the communication process should be the ones to be 

handled. For intermediates, the focus would be on the frequent 

mistakes, while the emphasis goes on to the irritating mistakes for 

the advanced learners. Hendrickson says:

An niveau elementaire (de competence), la 
correction devrait porter seulement sur les 
erreurs qui nuisent ou qui empechent la 
communication. Au niveau intermediate, la cible
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de la correction devrait etre les deviations les 
plus frequentes tandis qu ’au niveau avance, les 
efforts devraient porter sur les erreurs irritantes.

At the elementary level (o f competence), the 
correction should target only the mistakes that 
hurts or hinder communication. At the 
intermediary level, the target o f  the correction 
should he the most frequent deviations whereas at 
the advanced level, the focus should he on the 
irritating mistakes.

Once the mistake is detected, the correction o f the 

pronunciation will go beyond the repetition o f the word or the 

statement from which the mistake was perceived. The sound would 

be integrated in a  statement emanating from a communication 

situation. Wioland (1991) rejects the theoretical treatment o f 

isolated words and advocates for a more practical approach in 

which the pronunciation is expected to be treated in a context, that 

is, within a rhythmic unit because statements never appear in 

isolated words:

Ne trailer la prononciation que dans un conlexte, 
e ’est-a-dire dans le cadre d ’une unite rythmique, 
et non a partir d ’un mot isole qui n ’apparait 
jamais sous cetle forme dans le discours, (p.9)

Treat the pronunciation only in a context, that is, 
within the scope o f  a rhythmic unit, and not from  
an isolated word that never appears in that form  
in oral production.

The source o f  the pronunciation can be found from various 

sources: a  good diction from the teacher, a multimedia device or
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even a song or a poem. In class, the teacher would treat mistakes 

that are common to the majority o f students, while those that are 

peculiar to a few' learners would be done individually, even outside 

class hours. Only a few sounds could be treated like it was done in 

Le Nouveau sans frontieres 1, where only one or two phonetic 

issues w'ere treated at a time. For instance, discriminating between 

the sounds /a/ and /a/ in “Nicholas est chanteur” or treating the 

intonation of an informal question in “Tu es Fran^ais?” Moreover 

the teacher will place the learners in such an arrangement that s/he 

be able to move among the students and be nearer to them to 

facilitate mutual hearing.

The timing o f the phonetic intervention is based on the level 

of the learners and the type of task to carry out when a phonetic 

problem is detected. For instance, when the teacher is just 

presenting some words at the beginning of the lesson, as s/he asks 

the students to repeat the words or statements after her/him, s/he 

can make automatic and immediate corrections as much as needed. 

However, when the learners are expressing themselves 

spontaneously, they would not be interrupted. Corrections will take 

place when the students are through with their communication. 

Such is the position o f LeBel (1990) Champagne-Muzar and

Bourdages (year......... ) affirm that stopping the learner for a

correction can ruin their spontaneous zeal to express themselves 

(p.86). They also want the teacher to ensure that the beginners end 

up mastering discrimination among sounds.

The teacher will avoid picking the sounds to study arbitrarily 

before the class. S/he is not coming to teach phonetics in class, but
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to help the students make meaningful statements. It is only when 

they encounter some phonetic problems, during the process o f 

communication, that the teacher will treat them. Sometimes, it is 

possible to guess the problems ahead o f the class. This is possible 

when the teacher has established the linguistic profile o f the 

learners. S/he can anticipate the kind o f (phonological, syntactic 

and lexical) interferences between French and the languages they 

use at home (indigenous languages) and in school (official 

language). The students’ pronunciation can be evaluated, as 

suggested by LcBel (1990: 89), through reading loudly and 

conversation. But in teaching, the following activities can be 

useful: repetition, poem and song.

Practical Examples o f Phonetic Correction

The teacher has an array o f methods for phonetic correction 

to choose from: articulatory method, audition o f models, 

phonological opposition method, verbo-tonal method, structuralist 

method, and communicative method o f  focusing on the learner and 

on the meaning rather than the production at the beginning o f the 

programme. It is important to note that no method can discard 

pronunciation or phonetics.

For instance, in class, the teacher may spot a phoneme that 

is not well pronounced. For instance, the learner pronounces 

‘bonjour’ as /bod^uR/ instead of /bo3uR/. Here, the teacher needs to 

know the characteristics o f the phonemes in order to determine 

which aspects were not well treated. The problem is not a matter o f 

place o f articulation or o f  acuity, but that o f  tension or manner o f
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articulation. The tension can be released by slotting Ihe ill- 

pronounced 13/  sound at the end in another word like ‘mange’ or 

‘rouge’ since the mistake -  in Ihe word ‘bonjour’ -  came when the 

sound was in the middle position.

Unfortunately, it is at the level o f these technical notions of 

phonetics that the nightmare begins for the ordinary teacher at the 

JSS level, who is usually a graduate from a college o f education. 

However, the teacher can still forge ahead in the correction o f 

phonetic mistake if  ever s/he can pronounce correctly. The 

technicalities can then be left to the phonetician or academic for 

advanced academic discourses.

Good pronunciation is not a matter o f affectation: imitating 

the voice o f a native French speaker. It is, rather, the adherence to 

the characteristics and principles involved in French pronunciation. 

The learner can still, and is advised to, maintain her/his original 

and individual manner o f speaking. The correction can be initiated 

right from the mistake o f the student, but the model proposed 

should be different from the source o f mistake. For instance, for a 

learner who pronounced ‘bonjour’ as /bod^uR/ instead o f /bt^uR/, 

the correction can be made by diverting her/his attention in making 

statements which will involve words like mange, rouge, and 
change.

Carruthers (1983) is proposes that the teacher encourages 

learners to be interested in the International Phonetic Alphabet. 

This can empower them to check for the pronunciation o f new 

words in the dictionary by themselves and also to transcribe a word 

heard in class and be able to remember how to pronounce it.
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As the time meant to achieve proficiency for teaching 

phonetics in the training of teachers in tertiary institutions, during 

workshops and also in the textbooks is very restricted, it is 

recommended that whenever there is an opportunity to train the 

trainers, the programme should revolve round the general 

knowledge in phonetics and phonology as well as tire methodology 

of teaching phonetics. This position by LeBel (1990) forms the 

basis o f the structure o f the test/questionnaire that was administered 

to the participants o f the two-hour module o f the workshop 

organized by the CFTD Ibadan (see Appendix 2)

Incorporating Phonetics in the General Corpus o f Teaching

The conception of a programme in a communicative 

discourse will take into consideration all the aspects involved in 

oral production, for instance, the phonological, prosodic, morpho- 

syntactic, lexical and cultural elements. The teachers would 

endeavour to establish, in accordance with the public (levels and 

objectives) and their teaching environment, basic notions of 

phonetics that would enable the learners to express themselves in 

French (as foreign language): the notion of syllable will be used to 

treat rhythm and accentuation; both sound systems will be 

juxtaposed to find out the major problems; liaison and 

‘enchainement’will also be treated through the combination of 

words within a rhythmic group. In French, most consonants at the 

end o f a word are not pronounced; the mute vowel / a / sound is 

sometimes elided or silent within a w'ord, at the beginning or at the 

end. Most French consonants are transcribed like the letters o f  the
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alphabet: / p, b, t, d, g, f, v, s, z, 1, m, n, r /. Caution is required for / 

k, I, 3, i], n/. For the vowels, the following also require more 

attention: /y/, hi, I0i, Ice/, /a/, /67, /oe7, 15/.
In class, the teacher may choose to work on phoneme ly/. 

The production of the latter requires the tongue to be pushed to the 

middle and the lips to be rounded. The teacher may choose to work 

it in combination with /\J which needs the tongue to be set forward, 

upfront, while the lips are also rounded. In a conversation, here is 

an example: “Comment vas-tu? Bien merci”; or with /u/ with the 

tongue backward in a statement like “Bonjour, comment tu 

t ’appelles?"

Conclusion

Handling phonetics in class or during workshops for teachers is not 

an easy task. The time allocated is very short to achieve any 
meaningful result. Other issues or subjects are competing for the 

little space available within a 5-day programme packaged by the 

CFTD. However, paying attention to pronunciation issues 

whenever the need arises can be of valuable help for both teachers 

and learners. An atmosphere in which both teachers and learners 

arc motivated towards oral communication in general and 

pronuneiation/phonetic correction shall be created. This will 

ultimately lead to a situation whereby the pronunciation of the 

sound has meaning and the meaning sounds well.
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Annex pages

APPENDIX 1 : QUESTIONNAIRE D’EVALUATION DES 

CONNA1SSANCES PEDAGOG1QUES
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SECTION A

1. Age : moins de 25 ans □ ; [25 -  40 ans] □ ;

[plus de 40 ans] □

2. Sexe : M □ ; F □

3. Diplomes :

- Nigerians : TCE II □ ; NCE □ ; BA □ ; B.Ed □ , MA □ ; 

Non lie au franpais □

- etrangers : CEP □ ; BEPC □ ; BAC □ ; licence □ ; non lie 

au franpais □
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4. Classe enseignee : SSI □ ; SS2 □ ; SS3 □ ; deux 

niveaux □ ; trois niveaux □ ;

5. Annees d'enseignemeni ten fran^ais;: - de 5 ans u ; [5 -  15

ans] □ ; [+ de 15 ans] □

6. Amiecs d’enseignement (en general): - de 5 ans □ ; [5 -  15

ans] □ ; [+ de 15 ans] □

7. Nom de Fetablissement:

Geslc et Voix N° 1! / Juin 2011 / ISSN 1840 -  S72X
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8. Location:.................................................................................

9. Type d’eco le : Federal □ ; Etat □ ; Prive □

10. Ecole pilote ? oui □ ; non □

11. Nombre moyen d’elfeves par classe : - de 20 □ ; [20 -  40] □ ; 

[+ de 40] □

SECTION D

12. Club f r a n c s  ou activites extra-scolaires a Tecole : oui □ ;

non □

Si oui, est-il ac tif: oui □ ; non □
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13. Interet des eleves au club : bon □ ; moyen □ ; pauvre □ ;

non □

14. interet des eleves au franyais :.bon u  , moyen □ ,

pauvre □ ; non □

15. Participation spontanee: bon □ ; moyen □ ; pauvre □ ;

non □

16. Participation orale individuelle : bon □ ; moyen □ ;

pauvre □ ; non □

17. Participation orale globale : bon □ ; moyen □ ;

pauvre □ ; non □

18. Quel aspect favorisez-vous en classe : oral □ / ecrite □ : 

30/70 □ ; 50/50 □ ; 70/30 □

19. Methode devaluation en classe :
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©C

toujours

d’habitude

souvent

pas du tout

Jeux de roles

grammaire

traduction
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conversation

aulres............................

chansons

jeux

danses

•

SECTION C

20. Votre maitrise du fran?ais :

Bon moyen faible

Vocabulaire

Grammaire

Conjugaison

Prononciation

Ecrit
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21. Participation a un stage CFTD : non □ ; oui □ (an n ee ............ ;

ville : .......................)

22. Autres stages d enseignem ent: non u  ; oui u  (annee ........,

ville : ........; qui : ...........)

23. Experience du Village Franfais : Non □ ; oui □

(annee............ ; duree............... :...)

24. Stage/experience en Pays francophone: Non □ ;

oui □ (anode............ ; duree.....................)

25. Stage/experience en France : Non □ ; oui □ (annee.......... . ;

duree................... )

26. Methodcs d ’enseignement preferee : traditionnelle □ ; 

Directe □ ; audio-visuelle □ ; Communicative □ ; autres

□ .........................................................

27. Livres utilises en classe : Manuels □ ; Dictionnaires □ ;

Grarnmaire □ ; Conjugaison □ ; autres □ -

preciser:..................................................

28. Lesquels sont les plus utilises : .................................................... .

29. Manuel de reference en c lasse : On y va □ ; Nouvel

Horizon □ ; Transafrique □ ; autres □ -

preciser:..................................................

30. Manuel : impose □ ; choisi □ ; trouve sur place □

31. Frequence d ’usage du manuel : toujours □ ; d ’habitude □ ; 

souvent □ ; rarement □ ; jam ais□

Pourquoi : ..........................................................................................

32. Autres documents utilises : images □ ; magazine □ ; audio-

visuel □ ; multimedia □ ; autres□ ..........................................
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33. Equipements m ultim edia: Radiocassette □ ; Lecteur de

CD/DVD □ ; TV □ ; Ordinateur □ ; Internet □ ; autres □ -  

preciser :.................................................

34. Lesquels sont les plus utilises:
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APPENDIX 2

Instructions : Repondez aux questions suivantes

SECTION A: THEORIE PHONETIQUE

1. Apprendre la phonctique, c’est apprendre a avoir un accent 

fran9ais. vrai ; faux

2. Le Iran^ais et Tanglais ont le merae systeme alphabetique : 

vrai ; faux

3. Lc fran?ais et 1’anglais ont le meme systeme phondtique

4. Un phoneme n’est pas : une syllabe ; une voyelle ; une 

consonnc ; une semi-voyelle

5. la rapidite avec laquclle on parle s’appelle : la frequence ;

Paccent; le d eb it; l ’intonalion

6. la difference entre ‘jalouse’ et ‘djalouse est dans : la position de 

la langue ; la position des levres ; Pacuite ; la tension

7. N 'cst pas une caracterislique d’une voyelle: ldvres arrondis ou 

non ; le mouvement en availt/arriere ; le mouvement en 

haut/bas ; sortie de Pair
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8. N ’est pas unc caracleristique de consonne : lieu d ’articulation ; 

maniere d ’articulation ; vibration des cordes vocales ; cavite de 

sortie (n e z ; bouche)

SECTION B : METI lODOLOGIE

9. Quand un eleve fait une faute de prononciation, le p ro f : Parrete 

tout de suite pour le corriger ; le corrige a la fin de l’cncnce ; ne 

fait rien du tout

10. Quand un eleve fait une faute de prononciation, le prof d o it: 

corriger le mot pour l’eleve ; corriger le mot pour corriger le 

son ; ne rien faire pour ne pas offenser 1’eleve.

11. les technicitds phonetiqucs, la theorie c’est pour : le p ro f ; 

l ’eleve ; les deux ; le phoneticien

12. A amont, faut-il prendre en consideration le profil linguistique 

(les langues qu’il parle deja) de l’eldve : oui -  non

13. Faut-il corriger tout probleme de prononciation ? o u i ; non ; 

seulcment si le prof a le temps ; seulement s ’il pose un 

probleme de comprehension.

14. l aut-il difdier une periode de classe speciale pour la correction 

phonctique ? oui -  non

SECTION C : PRATIQUE DE LECTURE
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15. Combien de sons y a-t-il dans ‘mon am i’ (sans liaison) : 2 ; 3 ; 

5 ; 6
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16. Combien de sons y a-t-il dans ‘mon ami’ (avec liaison): 2 ; 3 ;

5 ; 6

17. Combien de syllabes y a-t-il dans ‘mon am i’ : 1 ; 2 ; 3 ; 6

18. ‘mon ami’ se prononce : /m onam i/; /m Onarni/; /m oam i/; 

/monami/

19. ‘Et l’argent ?’ le ton : monte ; descend ; est regulier ; fluctuc

20. Dans ‘je  ne sais’, quel « e » peut etre silencieux : je  ; ne ; je  ne ; 

aucun

21. Combien de groupes rythmiques avez-vous dans ‘vous ne 

connaissez pas son nom de famille ? ’ :1 ; 2 ; 3. 8

22. Dans ‘vous avez un ami’, il y a combien de liaison : 1 ; 2 ; 3

23. Dans ‘il est’, il y a : une liaison ; un enchainement 

consonantique ; un enchainement vocalique ; rien.

24. Comment-lisez vous ‘il court encore’ : /ilkuRakOR/; 

/ilkur<t2kOR/; /ili kuu akOR/;

25. ‘Hmm... 11 a vingt-cinq ans, il porte des costumes anglais, il 

possede une voilure dc sport allcmande et il est e tudiant!’, la 

voix monte combien de fois : 0 ; 1 ; 4 ; 5
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APPENDIX 3 : Extrait de la page de Wioland, Francois. Prononcer 

les mots dn frcmqais. Hachette, Paris, 1991.

Exercice de lecture

Une jcune voleuse de 19 ans est interrogee p a r un juge d ’instruction. 

LE JUGE — Et Pargent ? Alors, je vous ecoute !

LOUISE — On me l’a donne.

LE JUGE — « On » vous l’a donne ? Qui ?
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LOUISE -  Mon ami.

I .E JUGE — Ah ! Parce que vous avez un ami. Quel est son nora ? 

LOUISE -  Hippolyte.

LE JUGE -  Hippolyte comment P 

LOUISE — Je ne sais pas.

LE JUGE — Vous ne connaissez pas son nom de famille ?

LOUISE — Non. II ne me l’a jamais dit.

LE JUGE — Ah, e’est bizarre ! Comment est-il ?

LOUISE — Comment est-il ?

LE JUGE — Oui, comment il est ? Petit ? Grand ?

LOUISE — 11 est ... grand.

LE JU G E -G rand.

LOUISE -  Bran.

LE JU G E -H um !

LOUISE — Avec des yeux bleus.

LE JUGE — Oui.

LOUISE -  II est tres beau !

LE JUGE -  Ah, ?a... ! Quel age ?

LOUISE -  Vingt ans... Oh non, non, vingt-cinq.

LE JUGE — Comment est-il habille en general ?

LOUISE — II a toujours des costumes anglais et puis... des 

chaussures italiennes. Oh, il est tres elegant!

LE JUGE — Il a une voiture ?

LOUISE -  Oui, une voiture de sport, blanche... avec des sieges en 

cuir noir. C’est une voiture allemande.

LE JUGE — Quelle est sa profession ?

LOUISE — 11 ... Il est etudianL

Gcstcct Voix N“ 11 /Juin 2011 / ISSN 1840 -  572X
Souleymane, The Place o f Phonetics...

6 2

UNIV
ERSIT

Y O
F IB

ADAN L
IB

RARY



LE JUGE -  Hmm... 11 a vingt-cinq ans, il porte des costumes anglais, 

il posscde one voiture de sport allemande et il est etudiant!

LOUISE — Out, ses parents sont trcs riches, ils lui donnent beaucoup 

d’argcnt.

LE J UGE ecoutez, Mademoiselle. Arretez ! Vous ne dites pas la 

verite.

LOUISE — Mais Monsieur... .

LE JUGE — Non, taisez-voas ! Votre... Hippolyte n’existe pas. Vous 

1’avez invente ! C’est un personnage de bande dessinee !

D’apres J js  Mattres du Mystere : Premiere C.omparulion d’Alain FRANCK, 

INA, Ire diffusion le 22/10/1968 sur France Inter (ORTF) 

NB: Extract from Wioland, Francois’ book : Prononcer les mots 

du frangais. (I-Iachette, Paris, 1991).
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